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Habits of Mind for Community High School of Vermont

Foreword

This curriculum was authored in 2004 by Bethany Johnson, ReCycle North,
Burlington, Vermont, Merryn Rutledge, Revisions, Burlington, Vermont, and
Margaret Poppe, Collaborations, Burlington, Vermont. The curriculum was
initially offered only at facilities where the Workforce Development Program
was operating. After being used successfully in those facilities for a full year,
the curriculum was revised in 2005 by Vermont Consultants for Language
and Learning, so that the curriculum could be offered at any Community High
School of Vermont site as a vocational education class.
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Habits of Mind for Community High School of Vermont
Introduction

A classroom environment provides many opportunities to influence behavior,
cognitive behavior, learning, and growth. The focused, intentional way
students interact in class with high school faculty and other students can be
extended to interactions outside class with work supervisors and correctional
staff. The residential, school, and work environments together will support
and enhance social and life skills development of offenders.

This course aims to:
e Support successful community reintegration
* Improve employability
* Improve job retention
 Enhance by offender choice a reconnection to society
* Build a sense of empowerment through the application of new skills
* Improve collaboration both in the facility and out in the community

Habits of Mind

The 16 Habits of Mind are habits of thought and action that help people
manage uncertain or challenging situations. They can help people take action
when there is no known solution to a problem. The Habits support thoughtful
and intelligent action.

The 16 Habits of Mind are:
e Thinking about Thinking
* Remaining Open to Continuous Learning
* Thinking Flexibly
* Persisting
* Finding Humor
» Striving for Accuracy
» Listening with Understanding and Empathy
» Gathering Data through All the Senses
* Thinking and Communicating with Clarity and Precision
* Thinking Interdependently
* Creating, Imagining, and Innovating
* Responding with Wonderment and Awe
* Applying Past Knowledge to New Situations
* Questioning and Posing Problems
* Managing Impulsivity
» Taking Responsible Risks
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Habits of Mind for Community High School of Vermont
Curriculum Overview

Purposes and goals of the course
The purposes of this class are to:
» Explore definitions for each of the 16 Habits of Mind.
* Provide practice in using and thinking about the Habits of Mind.
» Support offenders in making behavior changes that reflect the Habits
of Mind.

Lesson numbers, length of lessons, and suggested schedule

The curriculum is divided into nineteen modules. Modules are designed
either as one-hour sessions or as two one-hour sessions and should be
adaptable to the different schedules of individual facilities. The format of the
course will vary by facility, as some may meet twice a week, others only
once. Experienced instructors will realize that some activities can be
shortened or lengthened, depending upon presentation style, learner
interest, and the time available. Lessons can be rearranged to suit the needs
of the Department of Corrections that is using the curriculum.

This course ends with a final project. While introducing the project early on
gives students time to think about the form their project will take, instructors
should not be bound to start it at any particular point. Students should count
project work as outside of class time. Lesson 13 includes built-in time for
working on the final project, and the last lesson describes the project and
suggests project ideas (for example, a skit or series of skits, a cartoon book,
a board or card game, a collage, or a quilt). There are many options.
Instructors should dedicate at least one class at the end of the course to
completing and sharing project work.

The course is designed to be not less than 20 hours long but could be as long
as 30 hours, based on each facility’s schedule and instructor choices.

The lessons are presented in the recommended order:

Introduction to the Habits of Mind and Habits Portfolio
Thinking about Thinking

Remaining Open to Continuous Learning

Thinking Flexibly

Persisting

Finding Humor

Striving for Accuracy

Listening with Understanding and Empathy

Gathering Data through All the Senses

10 Thinking and Communicating with Clarity and Precision
11.Thinking Interdependently

12.Creating, Imagining, and Innovating

13.Responding with Wonderment and Awe

©CONOGOTAWONE
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14 .Applying Past Knowledge to New Situations
15.Questioning and Posing Problems
16.Managing Impulsivity

17.Taking Responsible Risks

18.Putting It All Together

19.Course Project

Module Components
Each lesson contains all the information, directions, and worksheets that
instructors need, unless otherwise indicated.

Lessons are organized with the following headers:

Lesson Objectives

e Lesson Overview

e Materials

e Methodology

e Activity

e Guided Group Discussion

e Reflection

e Optional Ways to Teach

e Worksheets

Notes to Instructor are inserted throughout the manual to clarify or highlight

points.

Habits Portfolio

Students are introduced to the Habits Portfolio in Lesson 1 and build it over
the succeeding lessons. The beginning Habits Portfolio is included as
Appendix D. All students should keep their Habits Portfolio with additional
pages in a plastic binder, folder, or notebook. Journal activities are/may be
part of the portfolio.

Habits of Mind



Habits of Mind for Community High School of Vermont
Instructional Approach

This class design emphasizes experiential learning and reflection.
Accordingly, presentation of concepts is kept to a minimum and is embedded
in Guided Group Discussion. Participants are encouraged to learn through
practice first and then followed by discussion.

Similarly, most lessons end with one or more kinds of structured reflection.
Students should keep reflection worksheets in their Habits Portfolio.
Instructors may also choose to have students share their reflections in a
large group. Reflection activity helps offenders personalize and internalize
their learning and apply this learning to life outside the classroom.

Not all students learn the same way, and in any classroom there will be
students who are comfortable writing and students who are not. For this
reason, many lessons include optional teaching activities to accommodate a
variety of learning styles, ages, genders, abilities, and reading grade levels.
Instructors should adapt their teaching methods and activities to meet their
students’ needs.

Department of Corrections residents are called “offenders” or “students,”
because they all are enrolled in the Community High School of Vermont.
Instructors should use another name, such as “inmates,” according to the
custom of their corrections system.

Appendix A
This is a list of handouts that should be included in a student handbook.

Appendix B
Lessons Rubric

Appendix C
Pre— and Post—Self-Assessment

Appendix D
16 Habits of Mind Portfolio (PowerPoint)
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Teaching Habits of Mind
Lesson 1: Introduction to the Habits of Mind and

Habits Portfolio
1 hour

Lesson Objectives:
e Students will describe Habits in their own words.
e Students will understand how to build a Habits Portfolio.

Lesson Overview:

Provide an overview of the course and how to build a portfolio. Students will
use a word splash to describe each Habit in their own words. This activity
gives students a chance to think about each Habit and define it in personal
terms.

Materials:

e Newsprint and markers or individual papers and markers for small group
e Paper and fine-tip markers

o A portfolio journal with additional pages in a binder, folder, or notebook

Methodology:
Word Splash and Walkabout Poster session
Student journal

Instructor Note
This lesson is taught through the use of a word splash during a walkabout
poster session.

Word splash: a collection of key terms, synonyms, and phrases that
convey meaning similar to a particular term. . . . It enhances fluency with
the terms and elaborates their meaning. A word splash also enhances
flexibility by providing a group of terms rather than restricting someone to
the use of a single term.

Walkabout poster session: an opportunity for people to get up and move.
Moving is important for people who may have difficulty sitting still for long
periods for a variety of reasons. This activity also enables people to
participate actively in a variety of ways. Students who are less verbal or
articulate can draw symbols or participate actively by reading what others
write. Walking about also helps people mix with people they don’t know.

Activity (20 minutes)
Place posters labeled with each Habit on the walls around the room. Give
each participant a marker.

Ask students to walk about and stop at each poster. Think of a word or short
phrase that describes each Habit for them and add it to the list.
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Instructor Note

Students are not required to have a word for each Habit, but are
encouraged to add one. They are at least expected to stop by each
poster and think about what the Habit means to them and look at what
other people have written.

e Alternative Activity
This activity can also be done as an individual activity. Give students 16

sheets with one Habit title on each and ask them to write all the words they

can think of under each Habit.

Guided Group Discussion (15 minutes)
After everyone has completed a walkabout, regroup and read the lists. Ask
for any additional words the group would like to add.

Portfolio Activity (15 minutes)
Refer students to the 16 Habits of Mind Portfolio and introduce them to this
ongoing activity.

Instructor Note

The Portfolio is in a PowerPoint presentation. Students will have a page
for each Habit. You may want to add additional pages between each
Habit. For students who use art to record their experiences, you may
want to add additional plain sheets.

Today, we will begin to use a portfolio that will help you keep track of
how you use the 16 Habits. After each lesson, you will have a chance to
practice Thinking about Thinking by referring to that Habit and
intentionally practicing it between classes. Each portfolio page will have
multiple entries, because you will often use several Habits together. As
you try each new Habit, think about the others you are using. Make
entries under every Habit as you use it.

As you try out each Habit and reflect on it, you are being Open to
Continuous Learning. Ask yourself questions like:

What happened when | used the Habit?
So what? What does it mean?

What now? How will this learning help me on the living unit, in my job
assignment, at school, and in the future?

Tell students that you may also give them some other questions to think
about after each lesson.

Refer students to the Walkabout Posters. Give them the opportunity to
copy into their portfolios the Habit descriptions they made.

Habits of Mind
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Guided Group Discussion (10 minutes)

Address confidentiality issues according to the policies in your facility.
Students should be asked to respect each other’s privacy. If living-unit
staff has access to the journals, they should use the journals to support
learning. All these issues should be addressed openly with staff and
students.

Optional Ways to Teach

For students who find writing challenging, you can use alternative
approaches. They can record journal entries on a tape recorder you have in
the classroom. They can use art or story boards to express what they
learn. You can schedule periodic interviews with students. Students could
write raps or songs.

The objective will be met if students reflect on each Habit, try it out, and
reflect on how they use it. The portfolio should be progressive and students
should continue to reflect on all Habits as they begin to use them in
combination with each other.

Optional Activity: Self-Assessment
Administer the Learner’s Pre—Self-Assessment of their Habits of Mind.

Habits of Mind 11



Habit 1: Thinking
Teaching Habits of Mind
Lesson 2: Thinking about Thinking (Habit 1)

1 hour

Lesson Objectives:

o Describe habits and the reason for developing “Habits of Mind.”

e Use Thinking about Thinking as a way of reflecting on the use of the
Habits of Mind.

Lesson Overview:
Introduce the concept of Thinking about Thinking.

Materials:
e Newsprint and easel
e Markers

e Paper and pencil

Methodology:

Guided Group Discussion
Activity: brainstorming
Reflection

Activity (30 minutes)

Over the next 18 classes, we will explore new ways of thinking using the 16
Habits of Mind. We will do this in class, and you will also try using these
thinking behaviors on the living unit and in your work activities.

The 16 Habits of Mind are thinking behaviors that can be used effectively on
many occasions. The Habits of Mind help people manage uncertain or
challenging situations and take action when there isn’t a known solution to a
problem.

Think for a few minutes about habits that you already have.

Have students do individual or group brainstorming about habits they have
(good, bad, and neutral). (Use newsprint pad for groups or individual sheets
for one-on-one work.)

What makes these habits?

Refer to newsprint or student reports back to the group about the habits they
identified.

What do you see in common when you look at this list of habits?

Habit 1: Thinking
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Summarize by pointing out that habits are things you do automatically.

Instructor Note

You might also get comments about habits that are annoying to other
people. That can be your cue to begin to present the 16 Habits as habits
that we need to acquire and use appropriately. You might ask when
habits serve us well and when they may even hurt us or hold us back.

Guided Group Discussion (15 minutes)
During this course, we will have a chance to look at all 16 Habits of Mind and
practice using them. Today let’s start by looking at Thinking about Thinking.

By exploring our thinking and reflecting on our actions, we can decide how
different approaches to problems produce different results. Self-reflection or
Thinking about Thinking is a Habit that most people need to develop. It isn’t
automatically something people do like [refer back to their brainstorm list for
examples], but it can become a habit and it's a good one to have (unlike
chewing your nails or cracking your knuckles).

What is a habit you have or have had that helped you, for example, do a job
well or be in a relationship? What would it be like if we had good thinking
habits that helped us grow?

Give examples of what you think about when you are planning to do
something or make a decision. Write these on a flip chart or white board.
What would it be like if we had thinking habits that automatically helped us
think about the impact of our choices before we acted?

Add to the list the group developed . . . Some other Thinking about Thinking
skills include:

Instructor Note

Use language that your students will understand to explain these skills.
Add the ones that the group did not come up with. They may have
used different words to mean the same thing, and you can elaborate on
their words to acknowledge their contributions.

Asking yourself questions

Developing mental maps

Mentally rehearsing

Checking and adjusting actions as needed

Reflecting and evaluating
Reflecting on our actions gives us an opportunity to think about why we
do what we do. During this course, you will have a chance to practice
Thinking about Thinking skills deliberately.
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Reflection (15 minutes)
e Lesson 2 Worksheet 1: Reflective Journal

Have students write about the thinking they used in making a decision or
solving a problem. Refer them to their worksheet.

Close by asking for any Thinking about Thinking skills they used in
making this decision or solving a problem. Tell them they will be
practicing this skill every time they reflect on the use of a Habit.

Optional Ways to Teach
You can also have students tell their story to a partner.
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Lesson 2 Worksheet 1
Reflective Journal

1. Describe an interaction, a situation, or problem that needed a solution.

2. Describe your thinking. How did you decide what to do?

3. Did you use any of these Thinking about Thinking strategies?
Asking yourself questions
Mentally rehearsing or practicing
Exploring a variety of options
Using past experience to inform your choices
Monitoring and changing your actions as needed

4. What was the outcome and how did you feel about it?

5. If you had it to do over again, would you think it out differently?

Habits of Mind
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Habit 2: Remaining Open
Teaching Habits of Mind
Lesson 3: Remaining Open to Continuous Learning (Habit 2)
1 hour

Lesson Objectives:
o Reflect on past and future learning.
o Ildentify at least one learning goal.

Lesson Overview:

This lesson encourages students to remain open to continuous learning. The
lesson begins by asking students to reflect on ways that they learn.
Students go on to identify ideas and activities that they have found
rewarding and challenging. Students are then asked to think about new
things that they would like to learn about and the steps they’ll take to get
there. Goal setting is practiced. Goals should be specific (I'd like to learn
more about other religions) rather than general (I'd like to be a nicer
person). The reflective journaling asks students to reflect on the reasons
they volunteered for this class and how they will remain open to continuous
learning after this class.

Materials:

Lesson 3 Worksheet 1: Learning Styles
Lesson 3 Worksheet 2: Goal Setting
Lesson 3 Worksheet 3: Reflective Journal
Chalkboard or newsprint

Chalk or markers

Paper, pencils

Methodology:

Guided Group Discussion
Activity

Reflection

Activity (20 minutes)

Ask the group to think about ways they have learned. What people have
they learned from? Where have they learned? How have they learned?
Have students write their answers on the board. The list might include
schools, friends, family, jobs, doing things, books, and movies. Use the
responses to introduce discussion of learning styles.

Hand out Lesson 3 Worksheet 1: Learning Styles. When students have
finished answering questions, ask for a show of hands to see what
percentage of the class falls into each of the three categories.
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Habit 2: Remaining Open

Guided Group Discussion (15 minutes)

Ask students to think about things they’ve done that were rewarding and
challenging and have students share some of their answers. Then ask them
what new things they would like to learn to do. Spend some time on this
question so that each student has had a chance to think about his/her
answer and share it with the group.

Activity (15 minutes)

Lesson 3 Worksheet 2: Goal Setting

Setting learning goals is one way to achieve a more fulfilling life. To set a
goal, you need to know what it is you want to accomplish, how you can
measure what you’ve accomplished, and how long it will take to reach your
goal. Ask students to fill out the goal setting worksheet for something new
that they would like to learn.

Instructor Note

At the end of ten minutes, ask one or more volunteers to share what
they’ve written. At each step, encourage students to be very specific.
Ask the class to help their classmates be specific.

Reflection (10 minutes)
Lesson 3 Worksheet 3: Reflective Journal Questions
Ask for volunteers to share their answers.

Instructor Note

Make time in a future class to revisit this worksheet and check in with
students on their progress. Encourage students to persist and continue
generating new topics to explore.

Optional Ways to Teach
If students are uncomfortable with writing, you can write these questions on
the board or paper and ask students to answer the questions out loud.




Lesson 3 Worksheet 1
Learning Styles

Learning Styles

This chart helps you determine your learning style. Read the word in the far-

left column and then answer the questions in the next three columns to see
how you respond to each situation. Your answers may fall into all three
columns, but one column will likely contain the most answers. The dominant
column indicates your primary learning style.

When you...

Spell

Talk

Concentrate

Meet someone
again

Contact people
on business

Read

Do something
new at work

Put together
something

Need help
with a
computer
application

Visual

Auditory

Kinesthetic and
Tactile

Do you try to see the
word?

Do you sound out the
word or use a
phonetic approach?

Do you write the
word down to find if it
feels right?

Do you talk sparingly, but
dislike listening for too
long? Do you favor words
such as see, picture, and
imagine?

Do you enjoy
listening, but are
impatient to talk? Do
you use words such
as hear, tune, and
think?

Do you gesture and
use expressive
movements? Do you
use words such as
feel, touch, and hold?

Do you become distracted
by untidiness or
movement?

Do you become
distracted by sounds
or noises?

Do you become
distracted by activity
around you?

Do you forget names but
remember faces or
remember where you met?

Do you forget faces
but remember names
or remember what
you talked about?

Do you remember
best what you did
together?

Do you prefer direct, face-
to-face, personal
meetings?

Do you prefer the
telephone?

Do you talk with
them while walking or
participating in an
activity?

Do you like descriptive
scenes or pause to imagine
the actions?

Do you enjoy
dialogue and
conversations or hear
the characters talk?

Do you prefer action
stories or are not a
keen reader?

Do you like to see
demonstrations, diagrams,
slides, or posters?

Do you prefer verbal
instructions or talking
about it with
someone else?

Do you prefer to
jump right in and try
it?

Do you look at the
directions and the picture?

Do you read the
directions out loud or
have someone read
them to you?

Do you ignore the
directions and figure
it out as you go
along?

Do you seek out pictures
or diagrams?

Do you call the help
desk, ask a neighbor,
or growl at the
computer?

Do you keep trying to
do it or try it on
another computer?

TOTAL

Habits of Mind
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Lesson 3 Worksheet 2
Goal Setting

1. What learning goal do I want to accomplish?

2. What steps do | need to take to reach my goal?

3. How will I evaluate/measure my progress?

4. How much time will it take to reach this goal?

Habits of Mind 19



Lesson 3 Worksheet 3
Reflective Journal

1. | decided to be part of this class because . . .

2. As a result of this course, | hope to be more open to . . .

3. What will frustrate me most about reaching the goal from the worksheet
will be . . .

4. What will make me feel best about reaching my goal will be . . .

5. What other skills and knowledge do | want to learn in my life?

Habits of Mind 20



Habit 3: Thinking Flexibly
Teaching Habits of Mind
Lesson 4: Thinking Flexibly (Habit 3)
Two 1-hour Sessions

Lesson Objectives:
e ldentify examples of Thinking Flexibly.
e Complete one problem-solving analysis using S.O.D.A.S. process.

Lesson Overview:

In the first session, students are introduced to the Habit and watch a
segment of Apollo 13. Students identify how the NASA team used Thinking
Flexibly. The reflection activity offers students the opportunity to observe
instances of Thinking Flexibly during the week.

In the second session, students engage in a fun activity that challenges them
to Think Flexibly. They then use Thinking Flexibly to assess a problem and
arrive at a solution.

Materials:

e TV/VCR or DVD

e Apollo 13 videotape or DVD cued to segment where the CO, begins to
climb and ending with the end of the simulator sequence right after the
construction of the makeshift CO, filter.

Word splash posters

A/V equipment, visuals

Lesson 4 Worksheet 1: Second Session Activity

Lesson 4 Worksheet 2: S.0.D.A.S. Worksheet

Methodology:

Watch Apollo 13 segment
Guided Group Discussion
Activity

Guided Group Discussion (10 minutes)
Ask the group to describe Thinking Flexibly and give examples.

Do you know anyone who is a flexible thinker?
What does a flexible thinker act like?
How does this person meet challenges?
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Habit 3: Thinking Flexibly

Instructor Note:
You can refer them back to the word splash posters and Habits Portfolio as a
reference for their beginning thoughts on this Habit.

Thinking Flexibly requires:
Altering our perspective and seeing things from another’s point of view
Seeing the big picture
Seeing the details
Starting at the end point and working backward

Flexible thinkers:
Change their minds as they get new information
Use different ways to solve problems
Move between looking at the big picture and paying attention to details
Use new approaches from different angles (lateral thinking)
Think from alternate points of view at the same time
Work within rules and guidelines and predict the results of flouting
them
Take a bird’s-eye view and find themes and patterns

Activity (30 minutes)

Watch segment of Apollo 13 from the discovery of the air-filter problem to
the production of the filter. Ask students to watch for flexible thinking
behavior. Ask them to name examples of Thinking Flexibly.

Post the word splash or give each student a copy of the Thinking Flexibly
word splash. Give students dots or highlighters to identify each behavior on
the word splash poster they observed in the film clip.

Guided Group Discussion (10 minutes)

Summarize key points by elaborating on the students’ observations of
Thinking Flexibly. Summarize the dots on the word splash poster and review
the slide for the key points. Ask if they want to add any words to the word
splash. Add these words or phrases to the big poster and have them add
them to their own lists.

Reflection (10 minutes)
Ask students to refer to their 16 Habits of Mind portfolios.

In what situations are you most likely to try out Thinking Flexibly?

Which behaviors on the word splash did you try?

What happened?

How will this learning help you in the living unit, in your job placement, at school, and
in the future?



Try using Thinking Flexibly this week and write about it in your portfolio. If you notice
someone who demonstrates Thinking Flexibly, jot down your observation in your
portfolio.

2" Session Activity (10 minutes)
Project visuals such as Old Lady/Young Woman (Worksheet 1) to engage
students in a fun activity that challenges them to Think Flexibly.

Habit 3: Thinking Flexibly
Ask for volunteers to share instances that they observed people
demonstrating Flexible Thinking during the week.

2" Session Activity and Guided Group Discussion (50 minutes)

Ask students to write down a decision they made during the week that was
difficult for them. Discuss how they made it. Did they have enough time to
think it out? Did they have enough information to make a good choice?
What is a good choice?

Review decisions made daily that we are almost unaware of: how we get to
where we are going, what to wear . . .

Present the following questions to the class and be prepared to write out
decision-making steps and factors on the board.

Should I live in Burlington, St. Albans, or Newport?
Should I go to school or get a job?

How do you decide?
1. What are the options?
e Are the options realistic? Do | have the skills, money, and time?
e Do I need help?
2. Do I have the information | need to make a good decision?
3. What are the benefits to me of each option?

Introduce S.0.D.A.S. (Situation, Options, Disadvantages, Advantages, and
Solution)
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Instructor Note

The S.0.D.A.S. procedure was developed by the University of Vermont’s
Dept. of Special Education Program. This problem-solving tool works
well in both individual and group settings. If you are solving a problem
in a group situation, you will need to assign the roles of facilitator,
time/agenda keeper, and recorder. The facilitator should be chosen first
and then lead the group in determining the agenda and time frame.
That done, the process is the same as the individual S.O.D.A.S. model.

Pass out S.O0.D.A.S. Worksheet. Review example. Have students apply
S.0.D.A.S. model to their previously identified problems or to new ones
that they brainstorm.

Allow students time to individually work through solutions. Facilitate
class discussion of the process and the results they came up with.

Optional Ways to Teach

For students who find writing or journaling challenging, you can suggest
portfolio alternatives like drawing, using collages or cut out pictures,
composing a song or a rap.




Lesson 4 Worksheet 1
Second Session Activity
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Lesson 4 Worksheet 2
S.0.D.A.S. Worksheet

Bill has been asked to work this Friday with a construction crew that he has
worked with in the past. Because he knows the job and likes the people he
would be working with, he said yes. On Friday afternoons, Bill usually goes
to an Adult Education class, where he is working towards getting his G.E.D.
The previous week, Bill skipped class to go on the same job site. Bill's
teacher has told him he needs to keep his class appointments. What should
Bill do?

1. Start by defining the problem or situation (S).
S=Bill has to be in class at the same time he said he would go to work.

2. What are Bill’s choices or options (O)?
O=a)Bill can go to class and miss work, or
b)Bill can go to work and skip class, or
c)Bill can talk to his teacher about re-scheduling.

3. What are the disadvantages (D) and advantages (A) of each option?
D=Disadvantages
a)Bill’'s work site supervisor will be disappointed and upset if he
doesn’t come to work.
b)Bill's teacher may kick him out of class if he skips again.
c)No obvious disadvantage.

A=Advantages
a)Bill makes progress towards his G.E.D.
b)Bill keeps his work site supervisor happy.
¢)Bill, his work site supervisor, and his teacher are all happy(if he is
able to reschedule his class).

4. Select the best option or solution (S).
S=Option c.
Everyone is happy.
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Habit 4: Persisting
Teaching Habits of Mind
Lesson 5: Persisting (Habit 4)
1 hour

Lesson Objectives:

e To appreciate the value of persisting in life situations and job-hunting.

e To use persistence to solve a problem or deal with a challenge that
doesn’t have an easy or obvious answer.

e To identify an area where students want to persevere.

Lesson Overview:

In this lesson, students have an opportunity to explore how persisting has
benefited them in various situations. They will use and reflect upon their use
of persistence to complete a task and work on problems that do not have
obvious solutions.

Materials
e Pennies
e Lesson 5 Worksheet 1: Persisting Puzzle: Hidden Squares

Methodology:
Guided Group Discussion
Activities

Guided Group Discussion (30 minutes)
Introduce the concept of Persisting.

Introduce lesson to class by reading quote: “Great works are performed not
by strength but by perseverance” by Samuel Johnson.

As a class, develop a definition of persisting. Compare to dictionary
definition and the word splash students created on Persisting.

Instructor Note: Webster’s Il New College Dictionary defines persisting
as “to hold steadfastly and firmly to a purpose . . . or undertaking . . .
despite obstacles . . . or setbacks.”

Have students brainstorm from personal experience things they have
accomplished where they were successful because they were persistent.
For example, times when they accomplished something because they
refused to give up or let go; times when they outlasted someone else;
times when they endured an individual physical challenge.

Ask about job hunting. What difficulties have students encountered
trying to find a job?
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1. Knowing where to look for a job:
e Classifieds
e Word of mouth
e Dept. of Labor (formerly D.E.T.)
2. Filling out lots of applications.
3. Not hearing back from an employer who said he would call.

How can persisting make job hunting more successful?

What can you do when you get frustrated?

What can help you persist at job hunting?

What can help you persist at other activities?

When is persisting a good thing? When is persisting not such a good thing?
Give an example of something you would like to do that requires persistence.

Activities (20 minutes)

1. Penny Balance — Distribute ten pennies to each student. Instruct them
to balance the pennies on edge in a line on their desk/table. Time
them and have them count the number of attempts before they are
successful.

2. Smile Game — Have each student pair with a partner. Instruct one
student to sit silently and not smile. Instruct the other student to
attempt to get the other student to smile using only words or facial
gestures — no hands and no physical contact. Time how long it takes
the silent student to smile. Trade roles.

Optional Activity (20 minutes)
Lesson 5 Worksheet 1: Persisting Puzzle: Hidden Squares

Refer students to their worksheets. Ask them to follow the instructions and
solve the puzzle.

Instructor Note
The solution for puzzle A is 30.
1 large square
16 individual squares
9 squares of 4
4 squares of 9

Was everyone able to solve the problem or puzzle?

Give the solution or demonstrate solving the puzzle.
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Habit 4: Persisting

Optional Ways to Teach

You may wish to ask students to work together. If this activity does not suit your
student group, substitute other manipulative puzzles or anagrams, read a descriptive
passage from a book, or show film excerpts in which people are wrestling with hard
problems.

Examples:

Good Will Hunting (Will as custodian stopping to work on the math problem)
Apollo 13 (the same or another excerpt than you have already used)

Rabbit Fence

Ask students to be aware of their Thinking about Thinking and how they are
feeling as they try to find the solution.

Help students by posing questions that will help them think of a variety of
strategies.

What have you tried?

Is there another way to look at it?

What do you think would happen if?

Is this strategy working?

What would happen if you backed up and started over?

What would happen if you looked at it from another point of view?

Reflection (10 minutes)
Ask students to refer to their 16 Habits of Mind portfolios.

Which Persisting behaviors on the word splash did you try?

What happened?

How did you come up with the idea that finally worked?

How did it feel when you figured it out?

How can you use those strategies in other hard situations?

How will this learning help you in the living unit, in your job assignment, at school, and
in the future?

Try using Persisting this week and write in your portfolio about how you used
Persisting to get what you wanted. If you notice someone who demonstrates
Persisting, jot down your observation in your portfolio.

Optional Ways to Teach

For students who find writing or journaling challenging, you can suggest portfolio
alternatives like drawing, using collages or cut out pictures, composing a song or a
rap.
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Lesson 5 Worksheet 1
Persisting Puzzle: Hidden Squares

Instructions:
Count the total number of squares you see in this drawing.

Habits of Mind
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Habit 5: Humor
Teaching Habits of Mind
Lesson 6: Finding Humor (Habit 5)
1 hour

Lesson Objectives:

Identify how humor helps in problem solving.

e Share humor with others and list ways to find humor.

¢ Recognize negative humor and practice refraining from negative humor.
¢ Confront someone who is using negative humor (optional).

Lesson Overview:

“Humor has been found to liberate creativity and provoke such higher-level
thinking skills as anticipating, finding novel relationships, visual imaging, and
making analogies. People who engage in the mystery of humor have the
ability to perceive situations from an original and often interesting vantage
point. . . . Some students find humor in all the wrong places — human
differences, ineptitude, injurious behavior, vulgarity, violence, and profanity.
They laugh at others yet are unable to laugh at themselves.”

This lesson helps students free their creativity by asking a series of trivia
questions to small groups, telling funny stores just to laugh, then asking
another set of trivia questions. The hope is that the small group will have an
easier time answering the second set of trivia questions because of the
experience of laughing together.

This class then ends with one of two optional sections. Instructors can choose
to spend 20 minutes on either laughing at yourself or negative humor. Both
optional sections end with a reflective activity.

Materials:

e Lesson 6 Worksheet

e Chalk board or newsprint
e Chalk or markers

Methodology:

Activities

Guided Group Discussion
Reflection

Activity (20 minutes)

Have each student in the class share something humorous. It could be an
embarrassing moment (which encourages “laughing at yourself”), their
favorite joke, or a funny story. Students can share more than one story or
more than one joke. The point is to spend 15 minutes on anything
humorous.
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It may be helpful to introduce this activity by distinguishing between
constructive or helpful humor and destructive or hurtful humor. Ask students
the difference, and then base group guidelines on their answers.

At the end of 15 minutes, ask students how they feel. How do they feel
about their classmates?

Guided Group Discussion (15 minutes)

Ask the large group the following questions and write answers on the board
or paper: What does it mean to laugh at yourself? What does it take to
laugh at yourself?

Make two columns on the board or a separate sheet of paper. Label one
column “Benefits” and the other “Drawbacks”. Ask the large group to call out
benefits and drawbacks to laughing at yourself. Write their responses on the
board or paper.

Instructor Note

Do your best to keep the focus on the benefits even while discussing the
drawbacks. Too much discussion of drawbacks will derail useful
conversation.

Activity 2 (15 minutes)

Positive and Negative Humor

Make two columns on the board or paper. Label one column “Positive Humor” and
the other “Negative Humor.” Ask students to define each by calling out thoughts
and specific examples of each. Write these on the board or paper. Next ask,
“How does it feel to be around people who use positive/negative humor?” Write
these answers on the board or paper.

Ask the large group, What can we do in this classroom to encourage positive
humor and not use negative humor? What will we do if we hear ourselves or
someone else slip up and use negative humor? Write their answers on a separate
sheet of paper. Once these questions are answered, each student should sign
her/his name to the answers as proof that they agree to try this behavior.

Reflection (10 minutes)
Lesson 6 Worksheet:

Instructor Note

If students are uncomfortable with writing, you can write these questions on the
board or paper and ask students to answer the questions out loud.

Reserve a few minutes at the beginning or end of subsequent classes for
students to share funny comics, pictures, stories or jokes. Give students the
homework assignment of coming to class prepared to say something humorous.
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Lesson 6 Worksheet

1. It will be easy to laugh at myself when I'm in a situation like . . .

2. I'm likely to use negative humor in a situation like . . .

3. Refraining from using negative humor will help me to . . .

4. Refraining from using negative humor will help others to . . .

5. Refraining from using negative humor will help others to . . . | can include

more positive humor in my life by . . .

Habits of Mind
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Habit 6: Accuracy
Teaching Habits of Mind
Lesson 7: Striving for Accuracy (Habit 6)
1 hour

Lesson Objectives:
e To recognize the importance of accurate work.
e To recognize the negative implications of inaccurate work.

Lesson Overview:
Students are asked to think about when they do things that require accuracy.
Students are asked to think about when accuracy is important.

Students participate in an activity that demonstrates the difference between
being sloppy and accurate. They reflect on how and when they should use
this Habit.

Materials:
e Newsprint and markers (for groups)
e Worksheet 1: Jobs or Activities that Require Accuracy

Methodology:

Guided Group Discussion
Activity

Reflection

Guided Group Discussion (20 minutes)

Introduce the Habit Striving for Accuracy.

“People who value accuracy, precision, and craftsmanship take time to check
over their products. They review the rules by which they are to abide, they
review the models and visions they are to follow, and they review the criteria
they are to use to confirm that their finished product matches the criteria
exactly.”

Students should develop definitions of accuracy and precision as a group,
then compare to dictionary definitions.

Instructor Note: Webster’s Il New College Dictionary defines accuracy
as conforming closely to a standard or a fact. Precision is strict
adherence to rules, forms, or standards.

Refer back to the student word splash poster describing Striving for
Accuracy.

Ask students to think of types of activities that require accuracy.

Habit 6: Accuracy
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Scientists, engineers, mathematicians, health-care providers, and
factory workers are all examples of people that we may easily recognize
as using accuracy in their work. Craftsmen also value accuracy and
precision in their art. A craftsman can be a musician, a dancer, a
shoemaker, or carpenter, to name a few.

When a carpenter measures the length of a 2x4 before cutting it, he or
she may check the measurement to be sure that it is accurate.

A dancer whose movements are synchronized to music may stop moving
at the precise instant that the music ends.

Activity (15 minutes)
Lesson 7 Worksheet: Jobs or Activities that Require Accuracy

Make two columns on newsprint or use worksheets for dyads. (Job or task/
consequence.) If you have a lot of students, you or they can record answers on
newsprint. For small numbers of students, dyads work together and record their
answers on the sheets provided.

Ask students to brainstorm types of jobs or activities that require accuracy and
write them in the first column. Ask them then to write the results of inaccuracy in
the second column. Give some examples, such as a surgeon, an auto mechanic,
and a food worker. Ask them what happens if a surgeon is not accurate?

Then complete the lists of activities they think don’t require accuracy, like
playing games for fun.

Guided Group Discussion (15 minutes)

Summarize the lists pointing out the consequences for jobs requiring
accuracy, and also times when it is important to just work or play and not
worry—at least at some stages—about being accurate. Relate to the Law of
Diminishing Returns.

Instructor Note: The law of diminishing returns simply states that after
an initial successful effort a point is reached where continuing effort
doesn’t get the same results.

Reflection (10 minutes)
Ask students to refer to their 16 Habits of Mind portfolios.

When have you tried out Striving for Accuracy in a job situation?

What happened?

Is Striving for Accuracy important?

How will this learning help you in the living unit, in your job assignment, at school, and
in the future?
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Habit 6: Accuracy

Make note in your Portfolio of five instances of inaccuracy you notice during
the week. What implications did these have? Try to Strive for Accuracy in
something you do and write about it in your Portfolio. If you notice someone
who demonstrates Striving for Accuracy, jot down your observation in your
portfolio.

Optional Ways to Teach

For students who find writing or journaling challenging, you can suggest
portfolio alternatives like drawing, using collages or cut-out pictures,
composing a song or a rap.
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Lesson 7 Worksheet 1
Jobs or Activities that Require Accuracy

In the first row, brainstorm types of jobs or activities that require accuracy
and list them in the first column. List the results of inaccuracy.

In the second row, brainstorm types of jobs or activities that don’t
necessarily require accuracy and list them in first column. List the results of
inaccuracy in the second.

Jobs /Activities that require Consequences
accuracy

Jobs /Activities that don’t require | Consequences
accuracy
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Habit 7: Listening

Teaching Habits of Mind
Lesson 8: Listening with Understanding and Empathy (Habit 7)
Two 1-hour Sessions

Lesson Objectives:

e To paraphrase another person’s ideas.

To empathize with another person.

To understand another point of view.

To experience being listened to and reflect on what this is like.
To learn what gets in the way of listening.

Lesson Overview:
In the first session, students identify good listening skills and they feel when
they are listened to.

In the second session, students practice good listening skills.

Materials:

e Space enough for pairs to have a conversation without interference or
distraction

e Blank paper and pens, pencils, or colored markers

e Tape recorder and cassette (optional way to do the reflection)

Methodology:
Guided Group Discussion
Activity

Session One Activity (60 minutes)
I’m going to ask you to think of something in your past, but I’'m not going to
ask you to share the story with anybody unless you want to.

Think of one person in your life who has really listened to you, really tried to
understand. It could be a family member, a friend or lover, an employer,
somebody where you grew up, somebody you knew for a long or a short time.

you can think of no one, then | want you to imagine that you have a friend who

really listens.

Think of a time (or imagine) when that person really listened to what you
were trying to say. It could be a short or long time ago; it just needs to be a
particular time—not a general time period, like “when | was little” or a
relationship in general, like “the whole time | was in love with Gerry.”
moment to remember (or imagine) as much as you can—

Where are you?

Who is there?

Take a
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Habit 7: Listening

Where are you sitting and where is the other person sitting?

What are you telling this person?

What is he/she doing—how do you KNOW that he/she is really listening
and trying to understand what you were saying?

What is it like to be listened to in this careful way?

Allow two minutes or more of silence.

Pass out blank paper and pens or markers. Ask students to draw a line down
the center of the paper.

On the left side of the paper, jot down or draw things that tell or show (like
two eyes, for instance) the ways you know this person was listening. Try to
get at least three things that show that this person was listening.

On the right side of the paper, jot down or draw things that tell or show what
it was like for you to be listened to. Try to get at least three things that tell
or show what it was like.

Ask students to call out answers to ways you know this person was listening.
Record the list for all to see.

Instructor Note: Possible answers could include:
Pays attention

Engages in eye contact

Nods

Indicates level of understanding
Avoids interruptions

Gives feedback

o hONRE

Ask students to call out answers to what it was like to be listened to.
Record the list for all to see.

Instructor Note: Possible answers could include:

7. Understood

8. Cared about
9. Respected

10. Good

11. Self-conscious
12. Embarrassed

Explore the second list with questions, such as:
What do you see that is the same or similar? (Draw circles around pairs
or groups of words or phrases.)
How does listening help us?
Why learn to listen well?
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What do you think it would be like for you if most people in your living
unit listened this way?

How would your life here be different if most people listened this way?
Name a time at work when listening was important. Why?

One way you can help others is for you to role-model good listening skills.
Let’s look at what it looks like and sounds like when a person is really
listening.

Explore the first list with questions, such as:
What do you see that is the same or similar? (Draw circles around pairs
or groups of words or phrases.)

If what students call out does not describe specific behaviors, ask probing
questions such as:
How could you tell?
What was he/she doing or saying that showed you that he/she was
listening?

Review types of feedback:

Describing behavior
Example: When you told me you felt hurt, you looked away.

Listening comments
Example: Oh, wow. 1| see.

Clarifying
Example: Tell me more about that.

Silence
Example: pausing, nodding and saying nothing, showing understanding
with eye contact

Non-verbal listening
Example: facing the person you are talking to; looking someone in the
eye with understanding

Summarize main points.

Second Session Activity (30 minutes)
Break into groups of three: speaker, listener, and observer. The speaker
should talk for four minutes about something important to them. Topics
might include:
A funny experience you have had. (A time when no one’s feelings
were hurt.)
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A time when you were treated with fairness and caring.
A time when somebody taught you an important lesson.
A time when you were very frightened.

For those four minutes, only the speaker has the floor. The listener should
practice active listening skills.

When time is called, the listener tells the speaker what he/she has heard,
beginning with, “What | hear you sayingis...”

The observer then asks the speaker:
How did you feel?
What did the listener do that encouraged you to talk more?
Did the listener do anything that discouraged you from talking?
What did the listener do that you found especially helpful?

The observer then asks the listener
What made it difficult or easy for you to listen?
What techniques were easier or most difficult for you to use?

The observer can give feedback to listeners on how effectively the listener
used active listening techniques.

Students rotate roles and repeat until all have had a turn.
The speaker then gives feedback to the listener.

Guided Group Discussion (10 minutes)

Return to the list of listening behaviors that students generated in the first
session. If reflecting back (paraphrasing) is not on that list, add it and
explain that what they were doing when they summarized what they heard
their partner say, they were reflecting back.
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Instructor Note
Some instructors may wish to use the word “empathy” in this lesson and
might ask students,

What is sympathy?
Empathy?

Help students to define both.

Webster’s Il New College Dictionary defines sympathy as “ . . . sharing or
understanding the feelings of another person.”

Webster’s Il New College Dictionary defines empathy as “ . . .
identification with and understanding of another’s feelings, situation, and
motives.”

Guided Group Discussion (10 minutes)
Introduce barriers to listening by writing down the following quote: “We see
others as we are, not as they are.” (Anais Nin)

What does this quote say to you?

Think of a time when you were not listening, or when you just couldn’t
hear or “let in” what somebody was telling you. What was happening?
What is going on when you are not listening? What is the difference
between listening and hearing?

Some barriers to listening that students may name include:

. Turning the other person off because you are judging; you have
your mind made up about this person, this kind of person, people
in this job, etc.

. You've already got the right or best way to do this.

. Avoiding the other person’s feelings or concerns. “It’s your
problem.” “Get over it.” “Don’t whine.” “I’ve got my own feelings
to deal with without trying to deal with yours.”

. Competing with the person instead of listening. “Oh, you think
you’ve got problems; listen to mine.” “You think that was bad;
listen to this one.”

. Contradicting, trying to talk somebody out of her/his feelings.
John: “I'm feeling stupid.” Ben: “No, you're not stupid.” John:
“Yeah, | am.” Ben: “No, really.”

- Your own feelings are getting in the way. You feel angry, so you
act angry when somebody says something that, if you weren’t in
that mood, you wouldn’t have a problem with.




Habit 7: Listening

Ask students to choose one barrier and, looking at the list they made of ways
to listen well, name two or three items they could try out when they notice
this barrier.

End by asking students to talk about what they hear in the following quote:
“Seek first to understand, then to be understood.” (Stephen R. Covey,
7 Habits of Highly Effective People)

Reflection (10 minutes)

Describe a time when you didn’t listen and you think you should have.
What happened?

What were the results or consequences?

Describe (with words, a drawing, or tape-recorded message) three or four
things you could have done to listen better.

Name one person in your life right now—somebody you see, talk to on the
phone or write to—whom you could listen to better.

Name two or three particular things you could do to listen more carefully to
this person.

Optional Ways to Teach

If choosing this option, break the lesson into two sessions. The first session
should start with clip, followed by discussion and active-listening practice.
The second session should begin by showing the same or a different clip,
followed by a discussion of barriers to listening.

Show excerpts from films that show empathetic and poor listening. Lead a
discussion about when students noticed good and poor listening and what the
effects and results are.

Empathetic listening:

Song of the Lark (teacher to community people) (more suitable for
girls/women)

Dead Man Walking (nun to offender)

Spitfire Grill (protagonist to Vietham vet, protagonist as a friend of grill
owner)

Poor listening:
Ordinary People (husband and wife; father to son)
October Sky (father to son)

Both empathetic and poor listening:
Amistad (lawyer to offenders from Amistad ship)
Erin Brockovich (lawyer to Erin; Erin to clients; Erin to family and lover)
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Habit 8: Gathering Data

Teaching Habits of Mind

Lesson 9: Gathering Data through All the Senses (Habit 8)
1 hour

Lesson Objectives:

¢ ldentify non-verbal forms of communication.

o Display open, appropriate, non-verbal communication.

e Use language to make others aware of their non-verbal communication.

Lesson Overview:
This lesson identifies types of information received through and presented to
the five senses. It highlights interpersonal communication, rather than other
types of data collection. There are three premises of this lesson:

¢ We can communicate without using any language or words at all.

¢ In other words, we cannot not communicate.

e Therefore, the more we pay attention to non-verbal signals, the more

information and choices we have.

Materials:
e Flipchart and markers or blackboard

Methodology:

Guided Group Discussion
Activity

Reflection

Instructor Note
Vocabulary:
Data
Information
Subjective
Objective
Nonverbal

Guided Group Discussion (10 minutes)

Begin by asking students what “data” are. What are some kinds of data they have
about what is going on right at this moment? Ask them to close their eyes for a
moment and call out what data they notice. For the purposes of this lesson, “data”
mean signals or messages. Data that can be interpreted become information. (A
list of number, names, or a series of sounds means nothing unless we know the
code, have a point of reference, etc.)

Explain that, broadly speaking, we communicate in many ways. Our five
senses are designed to receive messages and we express ourselves
(intentionally or not) in ways that are received by the five senses.
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Activity (20 minutes)
Display the shell of the following table. Write in the words of the top row in
boldface. (Note that those in italics are subjective). As a group, identify the
five senses. Decide which of the following columns you do as a large group,
small group, or individually.

Habit 8: Gathering Data

Sensory . . Wofd.s .
Receptive Expressive describing | Unappealing
Organ .
Appealing
Eyes See write, draw, beauty disorder,
act, movies, messes
dress, make-
up
Ears Hear, Listen music, talk melodic noise
Nose Smell perfume, cook | fragrant filth, rot
Mouth Taste cook, eat delicious spoiled, bitter
Skin Feel, Touch, clothing, sensual rough, sharp
Sense textures,

moisture, wind

Instructor Note
After the expressive column, introduce the concepts of subjective and
objective. Subjective: particular to an individual. Objective:
measurable; not open to interpretation by different individuals (e.g.
“loud” = = 80 decibels; “salty” = certain number of sodium mg.

As you work through the table, introduce the following expressions:

“Beauty is in the eyes of the beholder.”
“A picture is worth a thousand words.”
“You can’t judge a book by its cover.”

Optional Activities:

1. Read excerpts from literature and discuss the data.

Books with useful scenes include:

Angela’s Ashes (Frank McCourt)
Anne Frank: The Diary of a Young Girl (Anne Frank)
The Autobiography of Malcolm X (Malcolm X)

Farewell to Manzanar (Jeanne Wakatsuki Houston)

Forrest Gump (Winston Groom)
Hiroshima (John Hersey)

Prodigal Summer (Barbara Kingsolver)
To Build a Fire or The Call of the Wild (Jack London)
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Mysteries by:
Agatha Christie
Ngaio Marsh

2. Read newspaper articles and look for information and which sense is

referred to.

Activity (30 minutes) (Non-Verbal Communication, i.e., visual)

Instructor Note
Before this activity begins, write on a flipchart a list of messages for
groups to show and describe. These might include:

I’'m really upset with you.

I'm really interested in what you're telling me.
I’'m just going to ignore you now.

I’'m very curious.

Okay, we agree on this.
I’'m getting very frustrated.
See you later.

PN RWONRE

You’re trying to lecture me, so I'll 